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Apantaumsa yye6HOro marepmana ¢ npMMeHeHuem
and g epeHuUMpoBaHHOIro noaxoaa
K OOy4yeHMI0 MHOCTPaHHOMY A3bIKY

Cpeaun coBpeMeHHbIX NOAXOA0B K OOYUYEHMIO MHOCTPAHHBLIM A3blkaM UMeHHO AnddepPeHUNPOBAHHDBIA NOAXOL OCHO-
BaH Ha yyeTe MHAUBUAYaNbHbIX 0COOEHHOCTEN, MOTPeOHOCTEN, NHTEPECOB U CNocobHOCTeN obyyatowmxca. Bnuasa Ha
UX MOTMBALMIO, 0becrneunBas COOTBETCTBYIOLME YCIIOBUS AJ1A LOCTUXKEHMA ycnexa Ha YpoKax MHOCTPAHHOTO A3bIKa,
3TOT NOAXOZ, OCHALLAET yumTenen MHCTPYMEHTaMM AJ1A MOOLWPEHNA CaMOCTOATENbHOCTY 1 aBTOHOMHOCTU 0BYYatoLwx-
€S, NPUZAHUA UM YBEPEHHOCTU B COOCTBEHHBIX CUJaX, KOTOpble MOSBAAIOTCA Gnarofaps YCrnewHo BbIMOJIHEHHbIM 3a-
LaHUAM 1 GOPMUPYIOLMMCS MHOA3BIYHBIM HaBblkaM 1M yMeHUAM. Llenblo nccnepgoBaHms ABNAETCA M3ydeHne YpOoBHS
chopMrPOBaAHHOCTY NPOdECCHOHANBHOWM KOMMETEHUMY CTYAEHTOB B afanTaLum yuye6Horo matepuana ana guddeper-
LUMPOBAHHOIO 0ByYeHWs NHOCTPAHHOMY A3bIKY. MeTo[ OLEHKW BbIMOMIHEHHBIX CTyAeHTamy paboT no3sonun onpege-
NUTb cTeneHb CGOPMUPOBAHHOCTIN YMEHWIA OLIEHMBATb 1 aAanTPOBaTb YUebHbl MaTepuran y 32 CTYAeHTOB — ByayLymnx
yunTenei nporpamMmbl 6akanaBpuaTta B KOHLe Kypca «MeToarka npenofaBaHmnsa MHOCTPAHHbIX A3bIKoB» B HoBocMbup-
CKOM roCyapCTBEHHOM TEXHUYECKOM YHUBepcuTeTe. Pe3ynbTaTbl MCCNeAoBaHMA MOKa3bIBaloT, YTO OHU MCMbITbIBAIOT
CNIOXXHOCTW C onpeaeneHvemM noTeHumana gudoepeHumaumm B mateprane yuebHUKOB, YTO NPUBOAUT K TPYAHOCTAM
C ajanTauveii yuebHoro matepuana. Cnegytowne Bugpl gudpdepeHumaumm NpUMEHSIOTCA CTyAeHTaMKn 4A aganTtaumm
y4yebHOro maTepuana vaile BCero: NpefoCcTaBieHe BapMaHTOB BbINONHEHWA 3afaHuiA, NpefocTaBneHve 6osnbliero/
MEHbLLEro BPeMEeHU 1 YCIIOBUI AN1A NOLTOTOBKM 3afjaHUI/BbINOMHEHUA yuebHbIX 3agay, CMelunBaHue nap (6onee cna-
ObIl CTYAEHT C 6oNee CUNIbHBIM), U3MEHEHVE OpraHM3aLMOHHbIX GopM PaboTbl, NpefoCcTaBieHre ONONHUTENbHON No-
MOLLM, YCIIOXKHEHVe 3aaHnii ana 6onee CUIbHbIX CTYAEHTOB, YUEeT CTuUnein 0bydeHus.

KnioueBble cfloBa: negarornyeckoe o6pasoBaHue; CTyAeHTbl — Gyaylmne yumtens; obyyeHre MHOCTPAHHbIM A3blKaM;
anddepeHLMPOBaHHbIN Noaxoa; pa3paboTka yue6HOro MaTepuasna; agantauus yue6Horo matepurana.
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Material Adaptation Applying Differentiated Ap-
proach to Teaching Foreign Languages

Among modern approaches to teaching foreign languages differentiation is capable of taking into account individual
characteristics, needs, interests and abilities of foreign language learners. Influencing learner motivation and providing
appropriate conditions for being successful in the foreign language classroom the approach equips teachers with tools
to encourage learner autonomy and independence, and to increase their sense of achievement, which appear due
to successfully completed tasks and developed foreign language and communication skills. The aim of the study was
to examine levels of students’ professional skills in adapting teaching materials for differentiated FL classroom. The
evaluation of the assignments allowed to examine material evaluation and adaptation skills of 32 bachelor program
students in the teaching profession at the end of the FL teaching course at Novosibirsk State Technical University.
The results of the study show that the students struggle difficulties with identifying differentiation laid down by the
textbook writers as well as with deducing the capacity of the content and procedures in terms of differentiation. It leads
to the difficulties with teaching material adaptation. Among the frequent types of differentiation implemented into
adapted materials are the following: providing options, giving more/less time and space for preparation/task fulfillment,
mixing pairing (a weaker learner with a stronger one), changing grouping, giving extra support or challenging stronger
learners, catering for learning styles.
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1. INTRODUCTION

Despite the fact that the Federal List of Prescribed Text-
books supports teaching process, the need to develop or
adapt didactic materials for foreign language (FL) learners
on the regular basis still remains, and does not seem to be
decreasing. The reason is that there are some cases when
FL teachers have to provide some learners with something
different from the material in the textbook. «Different» is
the keyword that can serve as a characteristic of the learn-
ers and the teaching-learning material used for these par-
ticular learners. To highlight this characteristic we refer
to one of the main approaches put by V. V. Kraevskiy and
A. V. Khutorskoy in the first place in didactic material de-
velopment, which is a learner-centered approach. [12] To
double the importance of considering all learners’ differ-
ences in FL teaching we would add a differentiated ap-
proach.

No one doubts that learners even of the same age
differ in their physiological and psychological peculiari-
ties as well as their learning and personal needs, learning
styles, interests, and behaviour caused by different family
upbringing environments. All the differences have been
studying as research problems in medicine, psychology
and pedagogy. However, learners’ differences turn out to
be everyday teaching practitioner’s concern, and address-
ing it can make learners want to and continue to want to
study or become demotivated to do anything. Thus, differ-
entiation can be considered as a tool to create the condi-
tions initiating learners’actions, which is the key pedagog-
ical objective of the updated versions of the Federal State
Educational Standard (FSES). Teachers along with the staff
such as «teacher-psychologists, teacher-speech thera-
pists, teacher-defectologists, tutors, social pedagogues»
are able to develop learners’ different cognitive, learning
and communication skills applying a range of differentiat-
ed strategies for textbook material adaptation and devel-
opment [17].

The problems of material development were actively
studied in Russia in the last four decades of the 20t cen-
tury in the didactic aspect of the theory of the textbook
development and a place of the textbook in teaching
(N. F. Talyzina, 1978 [22]; V. P. Bespalko, 1988 [2]; I. Ya. Le-
rnera and N. M. Shakhmaeva, 1999 [11]), and the research
interest to the place of the textbook in the teaching/learn-
ing system and practical aspects of textbook publishing
remains quite steady (A. V. Khutorskoy, 2005 [9]; V. V. Bely-
aev, 2006 [1]). From the beginning of the 21 century the
theory of the interactive learning material and an electron-
ic textbook development have been focuses of research
(I. M. Osmolovskaya, 2014 [14]; Ya. G. Martyushova, 2017
[14]; V. S. Zarubina, 2021 [26]; etc.), as well as principles of
textbook development, textbook components and types,

and its quality assessment (P. Monastyrev, E. Alenicheva,
2001 [15]; N. I. Lygina, 2006 [13]; etc.).

Based on the results of the past research carried out
in the theory of textbook development we also refers to
the problems of development of teaching and learning
process (G. B. Skok, 2003 [21]), material development in FL
teaching (B. Tomlinson, 1998 [24]) and development of the
professional competencies of the students in the FL teach-
ing profession (T. E. Isaeva, 2010 [7], 2021 [6]). However,
significant changes occurred for a fairly short period of one
year COVID-2019 pandemic have affected teachers’ per-
sonal and professional skills. Difficulties in the use of the
textbooks happened to be limited by their nature in the sit-
uation of distant teaching on the one side, and «the bound-
less Internet resources with the danger to simplify learning
or even replace it with the «illusion of teaching and learn-
ing» [6, p. 90] on the other, require improving pre-service
teacher training and equipping students with the skills to
adapt and develop didactic material in a changing environ-
ment for learners whose features have become even more
different for the pandemic period of time.

2. THEORETICAL FRAMEWORK

The value of textbook material is high because it pro-
vides support with content input, practice and assessment
activities created to achieve learning objectives with the
help of a particular teaching approach. Along with many
other teaching aids «they help learners to learn» [24]. Ev-
idently, becoming a good FL textbook writer requires a
high level of the foreign language proficiency, a compre-
hensive professional competence and a specific teacher
training in this field. With full respect for a novice textbook
writer and leaving room for new professional experienc-
es, D. Jolly and R. Bolitho describes «a simple sequence of
activities that a teacher may have to perform in order to
produce any piece of new material.: <...>

1) IDENTIFICATION by teacher or learner(s) of a need
to fulfill or a problem to solve by the creation of materials

2) EXPLORATION of the area of need/problem in terms
of what language, what meanings, what functions, what
skills, etc.

3) CONTEXTUAL REALISATION of the proposed new
materials by the finding of suitable ideas, contexts or texts
with which to work

4) PEDAGOGICAL REALISATION of materials by the
finding of appropriate exercises and activities AND the
writing of appropriate instructions for use

5) PHYSICAL PRODUCTION of materials, involving
consideration of layout, type size, visuals, reproduction,
tape length, etc» [8, p. 112].

To distinguish the concept of materials adaptation
from development we refer to B. Tomlinson’s definition:
«Making changes to materials in order to improve them
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or to make them more suitable for a particular type of
learner. Adaptation can include reducing, adding, omit-
ting, modifying and supplementing. Most teachers adapt
materials every time they use a textbook in order to max-
imise the value of the book for their particular learners»
[24, p. XIV]. V. Hatami et al suggest also distinguishing be-
tween ad hoc adaptation and principled adaptation, and
cite F. Mishan (2005), a researcher who puts forward an
authenticity-centred approach to the design of materials
forlanguage learning: «<Ad hoc adaptation is clearly a com-
mon activity: in many (well-resourced) ELT staffrooms, you
will find, for example, teachers looking through resource
books for a particular kind of activity, photocopying news-
paper articles or asking questions ... While such adapta-
tions may be successful, the danger is that they are driven
by teachers’ preferences .... Ideally, principled adaptation
will be informed by prior evaluation of the existing mate-
rials» [5]. Both types of adaptation can be made if they are
considered as appropriate by the teacher.

The objectives for materials adaptation as long it is
driven by the particular needs of the language learners
can be naturally in line with types of differentiated learn-
ing. We define differentiated instruction in the FL class-
room as giving every language learner the best opportu-
nity for achieving their learning objectives and improving
their command of a foreign language.

In Russia the first type of differentiation which is an
external one applied at the state level from the 19* cen-
tury in the educational institutions. The external differ-
entiation is realized by creating homogeneous groups
of student-oriented environments. Russia’s experience of
the external differentiation, analised by A. A. Temerbe-
kova [23], can be illustrated by two types of gymnasiums
in the 70-s of 19" century — classical and real ones; so
called labour (professional) learning from the age of 14 in
the 20-s of the 20™ century; types of school programs of
the maximum and minimum levels in the 30-s of the 20t
century; types of school subjects with different scientific
bias in the 50-s of the 20" century; types of classes and
schools provided conditions for developing abilities and
talents to the maximum level in the 70-s of the 20" cen-
tury; types of general secondary educational institutions
different from schools in the late 80-s and early 90th of the
20% century — gymnasiums and lyceums with different
curriculums for the students who are planning to continue
further education; elective and optional subjects in senior
classes, and offering students different school curriculum
options within the same level of education in the 21 cen-
tury and currently.

The second type of differentiation which is an internal
one did not have such a long history in the FLT in Russia as
in teaching mathematics and physics. The internal differ-
entiation is realized in mixed groups, where individual fea-
tures of learners are considered within the smaller groups
divided explicitly or implicitly, and group participants can
vary for different learning tasks [4].
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Summarizing the experience gained by practitioners
in ELT and researchers of differentiation, we can assume
that most of them tend to consider differentiation as pro-
viding different options for different learners when appro-
priate. In the words of C. A. Tomlinson «At its most basic
level, differentiating instruction means “shaking up” what
goes on in the classroom so that students have multiple
options for taking in information, making sense of ideas,
and expressing what they learn. In other words, a differen-
tiated classroom provides different avenues to acquiring
content, to processing or making sense of ideas, and to
developing products so that each student can learn effec-
tively» [25]. It means that the teachers know their learners
from careful observation and are aware of their similarities
and differences, and use them for planning and delivering
classes.

Thus, to merge differentiation with teaching-learning
material adaptation students in the teaching profession
are to develop professional skills to consider the content
studied, language levels, learning paces, learners'interests,
teacher’s time allocated to learners, types of input, etc. We
would identify the need for material adaption when we
have to differentiate, as suggested by R. Roberts, by one of
these — learning outcome, task or teaching method [20].

3. AIMS AND RESEARCH QUESTIONS

The aim of this study is to examine levels of students
professional skills in adapting teaching materials for differ-
entiated FL classroom.

This study addresses two research questions in this pa-
per:

R1: What is the degree of students’ readiness to adapt
FL textbook material?

R2: What types of differentiation do they use for adapt-
ing textbook materials?

4. METHODOLOGY

The participants of the study were the third- and
fourth-year students of Bachelor program in 45.03.02 Lin-
guistics majoring in Foreign Language and Culture Teach-
ing at Novosibirsk State Technical University. The study
took place during two out of four semesters allocated for
Foreign Language Teaching course; the first semester was
excluded because it contains mainly the theoretical input,
and in the fourth semester students demonstrate their
readiness to work because of their experience of academ-
ic and industrial internships. According to the Curriculum
based on Federal State Educational Standard for Higher
Education for Linguistics [19] by the end of the course
students are expected to form the professional compe-
tencies of our research interest: «to know potential value
of the modern approaches, methods and technologies
in teaching foreign languages and cultures <...>» (Prof.
Comp. 24/2); «to possess skills of critical analysis of the
teaching-learning process and materials in terms of their
effectiveness» (Prof. Comp. 25/3); «to possess skills of se-
lecting and developing teaching-learning materials in or-
der to achieve learning objectives in the foreign language
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classroom » (Prof. Comp. 26/3) [18]. The learning outcomes
are expected to reveal themselves in the final assessment
tasks: textbook material evaluation, material adaptation
and material development applying teaching approaches
studied.

The study participants (N=32) were two cohorts in
2020 (N = 14) and 2021(N = 18); the age ranged from 19 to
21. To examine students’ material evaluation and adapta-
tion skills applying a differentiated approach we conduct-
ed a qualitative research using evaluation of students’final
assignments. The data were collected at the end of each
semester, i.e. twice from each cohort. Firstly, the students
were supposed to analyse FL textbook material for a les-
son from the point of its effectiveness. As all learners are
de facto different, the students were expected to come
up with ideas of differentiation giving good reasoning for
them. Secondly, they adapted or/and developed teach-
ing-learning materials to improve the textbook material
analysed. The analysis was made in a form of an oral re-
port, whereas material adaptation/development task was
submitted in a written form.

For data analysis, we used a general framework for an-
alysing materials of A. Littlejohn adapting some aspects
to our research. We excluded suggested by the author
aspect of ‘publication’ («place of the learner’s materials in
any wider set of materials; published form of the learner’s
materials; subdivision of the learner’s materials into sec-
tions; subdivision of sections into sub-sections; continuity;
route; access») because the students have to analyse the
material for one lesson only. For this reason we apply only
«design» aspect which «relates to the thinking underlying
the materials» [12]. The design was adapted in terms of
the requirements to the delivery of a modern FL lesson in
the context of the introduction of the updated versions of
the Federal State Educational Standards for primary and
basic general education. The framework allows to monitor
how deep and comprehensive the analysis made by the
students from a pedagogic viewpoint.

5. RESULTS

It is a common procedure to use a checklist for ana-
lysing materials, and it can be helpful for guidance at the
beginning of the pre-service teacher training. Usually it
contains a list of questions, which need either‘yes’/'no’-an-
swers or ranks within a range of answers/points. For a re-
search analysis it would be very convenient to collect and
analyse data with such a framework. However, for learn-
ing purposes and for equipping future teachers with high
order thinking skills we had to leave an initiative for the
students asking them only some qualifying questions.
The reason for not using checklists especially for the final
assessment is that as Andrew Littlejohn points out: «Typ-
ically, they also contain implicit assumptions about what
‘desirable’ materials should look like» [12, p. 181]. In other
words, checklists guide students in the definite direction
(the only right one according to the opinion of its design-
er) and does not teach them how to think autonomously.

Nevertheless, the students used a plan as a guide to pres-
ent their viewpoint on the following aspects of an EL text-
book material for a lesson:

— learning outcomes;

— adequacy of the material for the achievement of
the learning outcomes;

— adequacy of the set of exercises/activities for the
achievement of the learning outcomes;

— appropriateness of the sequence of the learning
tasks through the lesson;

— types of grouping through all stages of the lesson;

— differentiation laid down by the textbook writers;

— capacity of differentiation in the textbook material.

At the end of each semester we evaluated student
performance. The focus of the textbook material evalua-
tion varied each semester: teaching language aspects and
skills in semester 6; teaching language skills and language
teaching and learning in semester 7.

To answer the research question 1“What is the degree
of students’ readiness to adapt FL textbook material?” we
collected the data with adapted A. Littlejohn’s material
evaluation framework [12], where aspects of materials
examined are the seven points taken by the students as
a guide for their analysis (see above). The student perfor-
mance was evaluated in the range from 1 to 3 according
to the levels of analysis of language teaching materials de-
signed by A. Littlejohn for teacher professionals [12] and
adapted by us for the students in teaching:

Level 1. «What is there?» (identification and objective de-
scription based on the knowledge of the methodology):

— identification of physical aspects of the materials,

— making statements of description.

Level 2. «What is required of users?» (subjective interpre-
tation and analysis based on the knowledge of the method-
ology and awareness of the main principles of teaching and
learning):

— interpretive subdivision into constituent stages of
the lesson and learning tasks,

— analysis of the learning tasks, activities and types of
grouping,

— analysis of the differentiated materials.

Level 3. «What is implied?» (subjective inference based
on the knowledge of the methodology, awareness of the
main principles of teaching and learning and ability to apply
teaching concepts to new contexts):

— deducing learning outcomes,

— analysis of the content and procedures in terms of
learning outcomes,

— deducing the capacity of the content and proce-
dures in terms of differentiation.

For the research purposes we counted the number
of students with a high (Level 3), medium (Level 2) and
low level of professional potential (Level 1) separately.
The simple average of the sum for each level was round-
ed to whole number (See Table 1).
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On examining the number of students analysed teach-
ing materials in terms of differentiation (Aspect 6 and 7)
we find that only the fifth part of the students could apply
theory of differentiation, be aware of the potential of the
material for differentiation and deduce the potential for it.
Interestingly, the concepts of teaching in general are un-
derstood quiet deeply either by a half or more than a half
number of students depending on the aspect. 65 % per-
cent presented high level of analysis of managing learners’
forms of work, and close to that percentage turned out to
be the percentage of students’awareness of the adequacy

of the set of exercises and activities for the achievement of
the learning outcomes. Evidently, the students’ difficulty
with identifying differentiation laid down by the textbook
writers led to the difficulties with deducing the capacity
of the content and procedures in terms of differentiation.

To answer the research question 2 «What types of dif-
ferentiation do students use for adapting textbook materi-
als?» we collected their written assignments with adapted
and/or developed materials. Table 2 presents types of the
differentiation students chose.

Table 1

The levels of student potential for language teaching materials evaluation and readiness to adapt
FL textbook material

Level 1, Level 2, Level 3,
. . N of N of N of
The aspects of an EL textbook material analysis students students students
out of 32 out of 32 out of 32
1. Learning outcomes 7 9 16
2. Adequacy of the material for the achievement of 6 10 16
the learning outcomes
3. Adequacy of the set of exercises/activities for the 5 9 18
achievement of the learning outcomes
4. Appropriateness of the sequence of the learning 4 13 15
tasks through the lesson
5. Types of grouping through all stages of the lesson 3 8 21
6. Differentiation laid down by the textbook writers 8 16 8
Table 2

Types of the differentiation students used for adapting textbook materials

The types of differentiation used for adaptation of textbook materials Percentage, %
Providing options 98
Giving more/less time and space for preparation/task fulfillment 97
Mixing pairing (a weaker learner with a stronger one) 95
Changing grouping 89
Giving extra support or challenging stronger learners 87
Catering for learning styles 82
Asking different types of questions (closed- and open-ended) 62
Using questioning techniques 60
Pre-teaching and encouraging to do tasks without preparation 60
Asking different types of questions using B. Bloom’ taxonomy 44
Changing instructions of exercises for learners using B. Bloom’ taxonomy 43
Increasing / reducing the limit for sentences in a topic/ words in an essay 40
Encouraging students to self assessment and setting their own objectives 32
Differentiated learning outcomes 27
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The list above does not reflect how the types of differ-
entiation were implemented into learning tasks, texts, di-
dactic materials, exercises, instructions and procedures of
the exercises, presentation of the new material, etc. but it
presents the ideas explained by the students. It was real-
ly hard to interpret students’ choices (in italics) below the
top 6 types without the students’ explanations. Thanks to
their honest feedbacks we know that among the reasons
for not using some other types of differentiation are the
following: «l agree but don’t know how to implement the
idea», «doubt», «it can insult learner’s feelings», «l don't
share the idea of differentiation», «time-consuming» and
other similar opinions. Thus, we can conclude that some
students do not understand some concepts, others doubt
benefits of the approach, and even find it harmful and re-
lieving students’ responsibility, while the others are not
ready to invest much time in changing materials radically.
Six top ideas of differentiation were used by almost all stu-
dents as they consider them natural and clear.

6. CONCLUSION

The aim of the current study was to examine levels of
students’ professional skills in adapting teaching materi-
als for differentiated FL classroom. We assume the skills
can be considered «as a valuable component of the pro-
fessional culture of the teacher of the future that requires
reasonable conditions for effective interaction of the par-
ticipants of the educational process»[3, p. 65].

This study has shown that the students struggle dif-
ficulties with identifying differentiation laid down by the
textbook writers, and with deducing the capacity of the
content and procedures in terms of differentiation. It
leads to the difficulties with teaching material adaptation.
The study also has found that generally a half of the to-
tal number of students understands the main principles
of language teaching, which becomes the foundation for
developing their materials adaptation skills.

The results of the study confirm that the most frequent
types of differentiation implemented into adapted mate-
rials are the following: providing options, giving more/less
time and space for preparation/task fulfillment, mixing
pairing (a weaker learner with a stronger one), changing
grouping, giving extra support or challenging stronger
learners, and catering for learning styles. Unexpectedly,
values and beliefs of some students served as an obstacle
to adapting textbook materials, and there are four main
reasons for that: knowledge gaps, misunderstanding of
the approach value, positive refusal of the differentiation,
and unwillingness to do extra work.

The theoretical input into types of differentiation and
analysis of the differentiated tasks only minimize difficul-
ties with teaching material adaptation. However, a com-
plex of the activities aimed at developing students’ aware-
ness of humanistic teaching aspect and cognitive skills as
well as their developer experience would contribute to
gaining professional skills to apply differentiated to ma-
terial adaptation.
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CocToanocb Me)erruouaanoe poaunuTenbcKoe c06pam/|e «Popgutenun n wKona: BMmecrte B 6ynyu.|ee»

20 ceHTAbpA Ha 6a3e HUMKKIMPO coctoanocb MexpervoHanbHoe poauTenbCcKoe cobpaHme C OHNalH NoAKoYe-
HMeMm npeAcTaBuTeNe PoanTenbCcKon obuecTBeHHOCTH 13 Cnbupckoro deaepanbHOro okpyra «Pogutenn u wkona:

BMecTe B OyayLiee.

Meponpuatie cobpano npeacTaBUTENENn POAUTENBCKUX KOMUTETOB, Nefarornyecknx paboTHNKOB, OpraHM3aTopPoB
paboTbl ¢ poauTenamm, nobeguTenen N y4aCTHUKOB KOHKYPCOB, MOCBALLEHHbIX OpraHu3auumn paboTbl C poauTenamm
N CemMeliHbIM LIEeHHOCTAM, NpefCcTaBuUTeNeN POANTENBCKOrO COOOLLECTBa, a TaKXKe OPraHOB rOCyAaPCTBEHHON BNACTM U
MEeCTHOTO CaMOynpaBJieHNA, OCYLLeCTBAALMX YNpaBneHne B chepe ob6pa3oBaHUA.

OpraHu3aTopamy MePONPUATUA BbICTYNUIM HaunoHanbHaa poauTenbCcKkaa accolmanmnsa, MMHUCTEPCTBO 06pa3oBa-
HuA Hosocnbupckon obnactu, FTAY 1O HCO «OLUPTOMIKO» n HITTY.

Bcero B cobpaHun, npoxoamBLLEM B CMeLIaHHOM popmaTe (OUYHO 1 OHMAH), MPUHANKN Y4YacTue 6onee 1760 yenoBek
13 20 parioHoB HoBocrbupckorn obnactu, . HoBocnbupcka, r. ickutuma, r. bepacka, p. n. KonbLoBo, a Takke AnTancko-

ro kpas n Pecny6nukm Xakacua B pexkume BKC.

MopepaTopom npoBeAeHUa cobpaHua ctan Anekcein Nyces, KaHAUAAT MCTOPUYECKNX HayK, OTBETCTBEHHDIN CEKpe-

Tapb KoopanHauMoHHOro coBeTa HaunoHanbHOM poanTenbCckon accoumaumn, uneH Konnermn MuHuctepcTBa npo-
cBeleHna Poccnn. B paboTe cobpaHma TakKe NPUHAN yYacTe 00LWeCTBEHHbIN AeATeNb, 3aMECTUTENb OTBETCTBEHHOIO
cekpeTtapa KoopauHaumnoHHoro coseta HPA Imutpuin Enos.

C NprBETCTBEHHbIM CZIOBOM K Y4YacTHUKam obpaTunacb MapuHa CrupgopeHko, 3amecTtutenb gnpekTtopa MY 0 HCO
«OLPTAntO», koopanHatop O6nacTHOrO PpoAnNTENbCKOrO COBPaHKUA.

Tembl [OKNAA0B, NPO3BYYaBLUMX B paMKax MexpernoHanbHOro poanTeENbCKOro cobpaHus, 61 NOCBALLEHbI aKTY-
anbHbIM BONpPOCam BOBNeYeHUA poauTenen B obpasoBaHme 1 BOCNUTaHME C YYETOM TeMaTUuK, 06Cy>KAEHHbIX Ha ObLue-
POCCMINCKOM poanTeNbCKOM cobpaHum 2022 rofa, BaXKHOCTY Pa3BUTKA KYNbTYpPbl POAUTENBCKOTO KOHCYNIbTUPOBAHMS,
paboTe ¢ poanTensaMu B pamkax peanunsaumm B Hosocnbmpckon obnactn defepanbHoro npoekta «CoBpeMeHHas WKo-
na» HauMoHanbHoro npoekTa «O6pa3zoBaHmey, 6€30MaCHOCTY AeTel KaK BaXKHENLIEro 35ieMeHTa OTBETCTBEHHOIO poau-
TeNbCTBa, @ TaKXKe CEMEeIHOMY BOJIOHTEPCTBY B CEMbE U LLUKOJIE Ha NPYMepPe pPernoHasnbHbIX MPakTUK ANTancKoro Kpas.
MeponpuATre 3aBepLumnochb ceccren «<Bonpoc — oTeeT».

CUBUPCKUMUN YYUTEIb

N2 5 (144) ceHTAO6pb—OKTAGPb 2022



